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                            Ellesmere Park High School Pupil Premium Strategy 
Statement 
 

This statement details our school’s use of pupil premium (and recovery premium for the 2021 to 
2022 academic year) funding to help improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year 
and the effect that last year’s spending of pupil premium had within our school.  

School overview 
 

Detail Data 

School name Ellesmere Park High School 

Number of pupils in school  798 

Proportion (%) of pupil premium eligible pupils 28% 

Academic year/years that our current pupil premium 
strategy plan covers  

2022-2025 

 

Date this statement was published December 2022 

Date on which it will be reviewed March 2023 

Statement authorised by Iain Ross 

Pupil premium lead Andrea St John 

Governor / Trustee lead Mr B Peck 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £221,625 

Recovery premium funding allocation this academic year £74,398 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£296,023 

 Statement of intent 

 
 
 
 
 
 

The overarching aim Ellesmere Park High School is to equip every child with the knowledge, 

skills and personal qualities in order to reach the limits of their capability, regardless of their 

background, additional needs, experience or social disadvantage. We aim to provide equity 

of opportunity so children achieve success now and in the next phase of their education and 

life, making a positive contribution to their community and to society.   
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The spending of pupil premium funding is, in part, based upon evidence-based approaches 

including Education Endowment Foundation (tiered approach model) and the DfE study into 

effective use of Pupil Premium. We recognise that there is no ‘one size fits all’ and each child 

has differing and sometimes complex needs that can prevent them from flourishing. We have 

considered challenges to learning, progress and emotional wellbeing at grass-roots level 

rather than a focus upon outcomes for students in Year 11. We have taken the views of staff 

and students into consideration and ensured that the school’s principle of ‘Be The Best You 

Can Be’, underpins our strategic approach to accelerating the pace of improvement for 

disadvantaged students in all year groups. 

Quality First Provision 

Students who attend Ellesmere are typically from the local area, with FSM higher than 

national average.  In recent years the number of students who are SEND has increased 

significantly and the number of students with an Educational Health care plan is three times 

higher than the national average. We believe that the best way to eradicate disadvantage is 

through excellence in education, curriculum design and delivery.  

 

We place priority in equipping students with high levels of literacy so that they are fluent 

speakers, readers and writers. We develop leadership and teacher talent by investing in 

CPD, practice and coaching to improve the quality of education for all students, so that our 

curricular goals are met. We practise key techniques collectively as a staff and engineer 

more tailored practice during one-to-one instructional coaching sessions. Our pedagogical 

approach to improving learning is informed by research, which in turn, informs our teaching 

and learning principles.  

 

The Best We Can Be 

We believe in developing the confidence and character of the whole child. Our personal 

development strategy is underpinned by our pastoral provision and a collective drive to equip 

students with the belief that they can contribute to the world. We insist on good learning 

habits with the highest of expectations for all. We have very clear standards about readiness 

to learn, good time keeping, respect, pride and presentation. We focus on providing support 

for disadvantaged students so that their attendance is not a barrier to success.  

 

Our priority is to broaden students’ cultural and academic sphere of experience, by exposing 

them to opportunities to enrich them as individuals inside and outside the classroom. We 

recognise that for a proportion of disadvantaged students, aspiration to progress to University 

or higher education is not typicality. We are intent on ensuring that students’ current 

challenges to believing they can achieve, at least in line with their peers across the country, 

is addressed through our dedicated post 16 careers programme. 



                                           3 

 

 

 

 

 

 

 

 

 

 

 
Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged students. 

 

Challenge 
number 

                                    Detail of challenge  

1 On intake, although the gap between PP and NPP students for reading and 
literacy is minimal in terms of age-related expectations, the gap significantly 
widens in terms of performance that is above average. The percentage of PP 
students achieving an above average score is 13%, compared to 35% of NPP 
students who score as above average. 

2 By the time they leave in Yr11, a proportion of students who are disadvantaged do 
not make the same progress as their peers. Their progress and attainment across 
a range of subjects is lower than non-disadvantaged students.  

Students’ confidence and self-reliance as learners, in school and at home, can 
prevent them from building and deepening their knowledge and skills base. As a 
result, gaps in achieving challenging curricular goals widen over time. 

3 The attendance of disadvantaged students often lags behind that of non-
disadvantaged students and national expectations.  

In addition, social, emotional and mental health issues disproportionately affect 
disadvantaged students at EPHS.   

4 Many disadvantaged students do not have as many opportunities to embrace a 
wider cultural curriculum enrichment and experiences. Students own expectations 
and aspirations for their own future career are often not as high as their peers, or 
as high as they should be.  

As a school community, we are committed to the following aims 

 A strategy that will mitigate against all factors that prevent disadvantaged students from 

equitable access to high quality education and pastoral care. 

 High expectations for disadvantaged students through a curriculum that is coherent, 

ambitious, exposing students to a range of cultural experiences, to enrich them as 

individuals. 

 A shared responsibility for disadvantaged students in all aspects of their personal 

development, social emotional health and welfare, where clear student and family support 

is bespoke and responsive to the local context, rather than generic. 

 Teaching and learning strategies that give teachers and support staff knowledge and 

expertise to support students to reach the limits of their capability, at each stage of their 

education. 

 Clear, responsive leadership, setting high aspirations and responsibility for implementing, 

communicating and reviewing impacts of the pupil premium strategy, including effective 

timely use of assessment and data. 
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5 Parental engagement with school is typically lower for disadvantaged students. 
Complex need and a lack of resources for disadvantaged students can limit 
learning at home.    
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 Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been 
achieved. 

 Intended outcome Success criteria Responsibility Challenge/Review 

1 Literacy Development 

 Reading ages for pupil premium 
students are at least at their 
chronological age, in order to 
access and benefit from a full and 
challenging curriculum at KS3 & 4. 

 This is supported by a 3 Wave 
approach to Disciplinary Literacy 
and catch up to ensure all 
students read well, write well, 
speak well. 

 Both teaching staff and support 
staff are trained in Lexonik, Rapid 
Plus and Accelerated Reader.  

 Closing the gap between PP and NPP students, in terms 
of reading ages being above age-related expectations, to 
below 10%.     

 PP students identified as below age related expectation 
on entry make rapid progress from their starting points, as 
a result of Lexonik, Accelerated Reader and Rapid Plus 
programmes, make more than chronological progress in 
their reading age data. 

 By the end of KS3 PP students with SEND, can read at 
functional level as a minimum standard. 

 GL/CATs/AR assessment data demonstrates clear accel-
erated progress for students by summary testing in 2022, 
resulting in a diminished difference between PP and NPP 
students achieving above average outcomes.  

 Students literacy and written work is of a consistently high 
standard and serves as an accurate record of their learn-
ing and achievements, as evidenced in work scrutiny. 

 

Literacy 

Lead/SENDCo 

 

DHT- Quality 

of  

Education 

Headteacher 

 

Director of  

Education 

 

Education  

Advisor 

 

 

 

 Quality First Curriculum 

 The progress and attainment of 
disadvantaged students, including 
those who are SEND, EAL and 
academically more able, 
improves. 

 Knowledge and skills gaps are 
reduced for disadvantaged 
students over time. 

 Quality first curriculum planning and teaching stretches 
students from their starting points, addresses 
misconceptions and provides clear pathways to further 
thinking and learning, as evidenced by departmental 
development reviews. 

 Students are equipped with half termly knowledge sheets, 
which include core knowledge, key vocabulary plus links to 
wider reading, listening and watching to support becoming 
an expert in key topics. Show what you know homework’s 
act as a vehicle for students to document home learning 
acting as a bridge between home and school. 

DHT- Quality of 
Education 

 

AHT- Teaching 
and             
Learning 

 

SENDco 

 

DDR 

 

Internal 
QA/Assessment 

 

Headteacher  

 

Director of 
Education 
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 Pupil premium students develop 
greater confidence, independence 
and self-reliance in their learning 
and preparation for assessment.   

 This is supported by the 
‘Maximise your Potential’ 
strategy at KS3 & KS4 aimed and 
supporting students to ‘become an 
expert’ in each subject supported 
by bespoke resources in line with 
half termly curriculums.  

 

 Parents are fully informed and can support their child in 
their learning at home.  

 Students demonstrate, through books, assessments, 
student voice that they learn more, remember more. 

 PP students, monitored at each assessment point at KS3 
and 4 perform in line with or exceeding national 
expectations for all subjects studied.  

 There is an incremental increase from the 13% of current 
disadvantaged Students meeting and exceeding 
expectations at KS3.  

 3-year trends show measurable increase in% of students 
achieving a positive progress 8 score.  

 Increased participation in lessons is demonstrated by im-
proved positive class charts ratio from 20/22 to 21/23.  

 

Education  

Advisor  

2 Curriculum Pathways 

 All PP students are on a suitable 
pathway to support them to further 
learning and employment. 

 Improvement to the curriculum intent provides equity of 
choice and opportunity for all subgroups, including option 
choices at KS4, as evidenced through Departmental Devel-
opment Reviews. 

AHT-  

Teaching and               
Learning 

SENDCo 

Headteacher 

 

Education 

Advisor 

2 Continued Professional 
Development 

 A continued focus on bespoke 
CPD to continually develop the 
skills of existing teachers and 
those new to the profession, so 
that the curriculum offer is high 
quality and engaging, across the 
school. 

 A programme of CPD, including specific focus on develop-
ing teacher subject knowledge, is informed by evidence-
based research, including EEF foundation, Rosenshines 
Principles of Instruction, Every Lesson Counts and TLAC. 

 CPD is bespoke to staff at each stage of their career and 
development. 

 All staff have clear knowledge of who PP students are in 
their class, can articulate their learning needs and provide 
targeted support where need is identified. All pupil premium 
students will be identified on SIMs and Class Charts seating 
plans. 

 All staff access, analyse and prepare student profiles to en-
sure an awareness of literacy capabilities. Student profiles 
will be utilised during development and review activities.  

 Books, assessments and lessons demonstrate that students 
know more and remember more. 

DHT- Quality 

of Education 

 

AHT Teaching 

and Learning  

Headteacher 

 

Director of  

Education 

 

Education  

Advisor 
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 Students articulate a clear learning journey, over time in 
every subject.  

 Student voice is positive, articulates challenge and engage-
ment both in and outside the classroom. 

 Students make accelerated progress that is better than that 
expected of them at their stage in their education. This will 
be demonstrated by a narrowed gap in PP and NPP pro-
gress and attainment at GCSE  

 Monitoring evidence will show the impact of CPD, lesson 
study and bespoke coaching upon PP students’ learning and 
progress, including subgroups. 

2 Student Feedback 

 Feedback is effective and has a 
demonstrable impact in improving 
student knowledge and skills over 
time. 

 Students work shows continued improvement because of 
purposeful ongoing dialogue and feedback. 

 Curriculum plans clearly identify specific formative assess-
ment opportunities, in line with EPHS policy, to evaluate 
students’ progress in securing intended curricular goals. 

 Feedback effectively evaluates students’ progress against 
specific curricular goals, identifies misconceptions and 
provides clear guidance for improvement. 

 Students value feedback, respond and improve over time 
and make good progress, evidenced in internal assess-
ment data. This will be shown in student voice activities.  

 Staff are aware of how to effectively use assessment data 
in their ongoing planning, evidenced by data review meet-
ings and departmental development reviews. 

AHT-Teaching 

and Learning  

DHT 

Headteacher 

Education Advi-

sor 

 

2 Catch Up Provision and Support 

 Students who are PP are fully 
supported to access a full range of 
learning through targeted out of 
school hours’ support, resourcing 
and technology.  

 

 Targeted support in homework club leads to Increased 
participation, engagement and performance in lessons as 
evidenced through increase in ClassCharts positive points   

 Improvement in reading, writing and vocabulary skills as a 
result of home school learning journal and bespoke curric-
ulum resourcing, measured through retesting at KS3 using 
GL assessments and a reduced gap in English GCSE at-
tainment.  

 Identification of PP students at risk of not making ade-
quate progress from data collection is used to  

AHT-Teaching 

and Learning  

DHT 

 

Headteacher 

 

Education  

Advisor 
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 There will be equal attendance for Year 11 NPP and Year 
11 PP students at revision sessions before and after 
school. 

 Measurable increase in the attainment and progress of 
year 11 PP students from November mock exams to Feb-
ruary mock exams 

 Recovery and intervention programme, (Tutor Trust) is 
sharply focused on provision for PP students, across all 
year groups, identified as having gaps in knowledge and 
skills from prior and current attainment data. As a result, 
there is demonstrable impact in their attainment and pro-
gress. 

3 Attendance  

 Attendance gap of PP students 

and non-PP student to reduce. 

PP attendance to be in line with 

all students nationally. 

 Effective deployment of family support worker, regular 
mentoring, monitored attendance of focus groups, student 
voice is effective. 

 Improvement demonstrated through closing of the gap for 
the school year 2021/2022 so that attendance of PP 
students is in line with non-PP students and whole school 
attendance is above 95%, national average and attendance 
for the previous academic year. 

DHT- 

Personal  

Development  

 Attendance 

 Manager 

Headteacher  

 

Director of 
Education 

 

 Development of Breakfast Club   Improvement in punctuality and significant increase in 
attendance, target of 95% for PP students.  

 Reduction in negative incidents logged on ClassCharts as 
students are more prepared for learning. 

 Headteacher  

Director of 
Education 

 

3 

Climate for Learning  

 All students experience a posi-

tive learning environment 

where they feel challenged and 

confident to contribute and ask 

questions.  

 Increased participation in les-

sons from PP students. 

 

 100% participation strategies, including No Opt Out 
questioning, successfully engages PP students. 

 ClassCharts data demonstrates that PP students take an 
equally active role in their learning as non PP students. 

 Learning walks and ClassCharts data shows effective use 
of the L>E>A>R>N strategies ensure academic structures 
and routines, in line with whole school strategy, are 
effective in maximising learning time. 

 Reduction in the number of removals and FTE’s PP 
students receive compared to the previous academic year. 
These are in line with non-PP students and reducing for all 

DHT-Quality of 
Education 

 

DHT-Personal 
Development 
and Attendance 

Headteacher 

  

Director of 
Education 
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groups. In 2022, more PP students received FTEs than 
NPP, this gap will narrow as well as an overall reduction in 
the number of FTEs. 

3 SEMH Support 

 All students, including those who 
are PP and those with SEND, 
are able to access support for 
their well-being and mental 
health. 

 Student well-being is at the heart 
of what we do at EPHS. 

 PP students are accessing full support from IReach and 
42nd St. 

 EFS Action Plan takes account of PP students – any CPD 
in this area takes account of the needs and experiences 
that may be specific to PP students.  

 All students can access education on well-being and 
mental health through the PSHE Curriculum. 

 Student voice in this area is positive from PP students. 

 

AHT-SENDco 

Headteacher 

 

Education  

Advisor 

 

4 Widening Participation 

 Enhance students’ learning ex-
periences in and beyond the 
classroom as an integral part of 
personal development. 

 Measurable increase in attendance of disadvantaged pupils 
experiencing wider curriculum opportunities over time. 

 Students can apply their learning and use of vocabulary in a 
wide range of contexts, this is evidenced in the attendance 
of PP students to extra-curricular activities (% attending will 
be proportional to the % of PP students in the school). 

 All departments offer curriculum activities in and outside 
the classroom to enhance students culture capital. 

 Increase uptake in Instrumental and singing lessons for PP 
students. 

 Tracking of extra-curricular sessions is used to prioritise 
and direct PP students to engage in extra curricular 
opportunities 

 New opportunities are offered as a response to student 
voice. 

 Parental communication, webinars and drop in sessions 
support the removal socio-economic barriers for PP 
students supporting the development of skills through 
uptake in the curriculum on offer 

 Levels of engagement for PP students to be at least in line 
with non PP students. 

AHT-Teaching 
and Learning 

 

AHT- personal 
Development 
and 
Safeguarding  

 

 

 

 

Headteacher 

 

Education Advisor 

 

4 Post 16 and Career Development  PP voice shows positive response to opportunities during 
specific CEIAG voice activities 

AHT- Careers 
Education and 

Headteacher 
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 Ensure that all PP students have 
continued access to high quality 
CEIAG provision. This includes 
opportunities in and out of the 
classroom for CEIAG based 
learning and experiences, with 
tracking of PP children’s 
experiences to ensure equity of 
opportunity. 

 Students’ knowledge of current labour market information is 
enhanced in all year groups as an integral part of students’ 
personal development curriculum, tailored to the needs of 
each specific student year/cohort. 

 Students engage in a wide range of careers and employer-
based experience and education both externally and in the 
classroom enabling them to experience a wide range of 
careers. All PP students are offered CEIAG events relevant 
to their year group. 

 There are clear links between school-based learning career 
pathways. Careers are promoted and explored through 
subject specific curriculum plans 

 PP students are represented equally in further and higher-
level courses at Post 16 pathway, the gap in terms of level 
3 study from 2021 will narrow. 

 Access to Trust careers advisor meeting 1-2-1, to ensure a 
personalised career plan for all PP students results in 0% 
NEET. 

Personal 
Development  

Education Advisor 

 

 

5 After School Study Provision 

 Including technology, homework 
and reading support.  

 Learning journal and access to ICT and support, in school 
provides clear resourcing for each subject home learning. 

 Increased performance, engagement and confidence in 
lessons due to increased completion of homework and 
independent learning. 

AHT Curriculum 
and Assessment  

Headteacher 

Education advisor 

5 Parental Engagement 

 Ensure communication, guidance 
for families and parents of 
students who are PP is regular, 
calendared and targeted 
throughout the year so that that 
parents are better equipped to 
support their children in all 
aspects of their development, 
achievement and attainment. 

 Parents of PP students are involved in approaches and 
programmes which aim to develop parental skills in literacy, 
numeracy and IT skills. 

 Calendared webinars and face to face ‘Maximise your 
Potential’ events encourage parents to be able to support 
their children to make progress, for example in reading, 
independent revision and homework. 

 Parents are supported to monitor in their children’s learning 
activities through explicit use of ClassCharts 

 Parental engagement has a positive impact across the 
metrics shown in intended outcomes resulting in higher 

DHT Personal 
Development 

 

DHT Quality of 
Education 

 

Headteacher  

Safeguarding 
lead 

Director of 
Education 

 

Education Advisor 
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attendance rates, academic outcomes, confidence and self-
esteem. 

 Intensive support for families in crisis significantly reduces 
risk of exclusion and persistent absenteeism.  

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed 

above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £158,797 

Activity Evidence that supports this approach Challenge 
addressed 

 CPD to improve the quality of 
feedback that students 
receive. 

 This is a school priority as 
part of our teaching and 
learning and assessment 
strategy to ensure that gaps 
in students’ knowledge are 
assessed and responded to 
by teachers. 

 EEF Teacher feedback guidance report) +6 months 

“Good feedback causes thinking. (feedback) supports student progress, building learning, 
addressing misunderstandings, and thereby closing the gap between where a student is and 
where the teacher wants them to be. This process is a crucial component of high quality 
teaching and can be seen in classrooms across all phases and subjects. 

 Providing feedback is a well-evidenced and has a high impact on learning outcomes. 
Effective feedback tends to focus on the task, subject and self regulation strategies: it 
provides specific information on how to improve.”  

2,4 

 Development of a 3 Wave 
whole school literacy 
strategy.  

 (See separate Literacy plan)  

 EEF Improving whole school secondary literacy  

“Disciplinary literacy is an approach to improving literacy across the curriculum. It 
recognises that literacy skills are both general and subject specific, emphasising the value 
of supporting teachers in every subject to teach students how to read, write and 
communicate effectively in their subjects.” 

1,5 
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 Employment of AHT with a 
focus on improving quality of 
curriculum and assessment, 
who will ensure that all 
children have equity of 
ambition throughout their 
curriculum. AHT will also 
focus on strategic use of data 
following assessment points 
which will provide a forensic 
view of PP progress and 
attainment. 

 An improvement strategy to continue to develop the quality of the curriculum delivery so that 
students learning is at least good every day.  

 Sutton Trust, 2011 - Improving the impact of teachers on pupil achievement in the UK – 
interim findings 

“The difference between a very effective teacher and a poorly performing teacher is large. 
For example, during one year with a very effective maths teacher, pupils gain 40% more in 
their learning than they would with a poorly performing maths teacher. The effects of high-
quality teaching are especially significant for pupils from disadvantaged backgrounds: over a 
school year, these pupils gain 1.5 years’ worth of learning with very effective teachers, 
compared with 0.5 years with poorly performing teachers.” 

 Five key Strategies of Formative Assessment (Leahy et al,2005)  

 “Formative assessment can be conceptualised as the result of crossing three processes 
(Where the learner is going, where the learner is right now and how to get there) and with 
three kinds of agents in the classroom (teacher peer, learner) 

 Dylan William- “assessment is the right bridge between teaching and learning.  This focus 
on this assessment process, minute by minute, and day by day, not at the end of a 
sequence of learning allows teachers to reflect on their practice and make small steps in 
improving that practice in a more powerful way than anything we have seen before.” 

1,2,5 

 Wider development of 
teachers, leaders and support 
staff in school.  

 Bespoke CPD for all school 
staff including internal 
professional development 
and external accredited 
courses through TeachFirst 
and SSAT. 

 

 

 EEF Teacher professional development  

Meta-analyses find that teacher PD programmes tend to improve pupil academic 
achievement (Fletcher-Wood & Zuccollo, 2019; Lynch et al, 2019).  

 EEF Effective Professional Development  

“Supporting high quality teaching is pivotal in improving children’s outcomes. Indeed, 
research tells us that high quality teaching can narrow the disadvantage gap. It is therefore 
hugely encouraging to see a host of new initiatives and reforms that recognise the 
importance of teacher quality such as the Early Career Framework and the new National 
Professional Qualifications. These exemplify a growing consensus that promoting effective 
professional development (PD) plays a crucial role in improving classroom practice and 
student outcomes.” 

1,2 

 CPD to ensure effective 
teaching and meeting 
individual students’ needs – 

 Learners’ proficiency in English is closely linked to academic success 

Research has found that proficiency in English is the strongest predictor of academic 
achievement (Strand and Hessel, 2018)  

1,2 
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particular focus on SEND and 
EAL. 

 High quality teaching (HQT) is the starting point for meeting the needs of students with 
SEND and is based on strategies that should underpin the curriculum planning and 
provision by all staff.  These strategies should be used for all students and then applied 
flexibly in response to individual needs. We use bespoke class profiles, based on need. 

 Utilising inclusive approaches into every day, high-quality classroom teaching supports 
SEND to become part of the fabric of the whole school, as part of equality of opportunity for 
all students. 

 The EEF guidance suggests the following strategies can be particularly useful for students 
with SEND:   

flexible grouping  

cognitive and metacognitive strategies   

explicit instruction  

using technology  

scaffolding 

EEF-Metacognition and self-regulation +7months 

 

 

Targeted academic support (for example, tutoring, one-to-one support structured interventions)  

Budgeted cost: £52,933 

Activity Evidence that supports this approach Challenges 
addressed 

 Employment of an additional 
qualified SENDco.  

 EEF Teaching and Learning toolkit +5 months 

 On average, one to one tuition is very effective at improving pupil outcomes. One to one 
tuition might be an effective strategy for providing targeted support for pupils that are 
identified as having low prior attainment or are struggling in particular areas.  

1,2,5 

 Employment of HLTA for 
looked after children. 

 DFE- Promoting the education of looked after children and previously looked after children  
Summary of positive characteristics of interventions. Getting the most from Pupil Premium 
Plus-(Page 21)  

1,2,3,5 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
http://bitly.ws/jRsV
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 Designated teaching assistant 
deployed for students who are 
EAL 

 

 Termly LAC reviews to review attainment, wellbeing and review targets enrich experiences 
and extra-curricular access. 

 EEF Teaching and Learning toolkit –Mentoring +2 months 

“Some evidence suggests that some pupils from disadvantaged backgrounds show low 
engagement with or have low expectations of schooling. Mentoring interventions may be 
more beneficial for these pupils, as the development of trusting relationships with an adult 
or older peer can provide a different source of support.”2 

The Bell Foundation, Rationale for EAL pedagogy- guidance by curriculum subject, 
parental engagement and bilingual support. This is supported intervention using Lexonik 
Leap-Linked to Challenge. 

 Targeted In school and after 
school tutoring – English, Maths 
and Science. 

 EEF Toolkit – Small group tuition +4 months 

 DFE – School Let Tutoring Guidance  +4 months 

1,2,5 

 Designated fulltime librarian 

 Lexonik Advance/Lexonik Leap 
reading packages. 

 Phonics training for students not 
yet secondary ready and those 
with reading ages below 6 years 
old. 

 EEF Toolkit – Reading comprehension +6 months  

 EEF Phonics – teaching and learning toolkit +5 months 

 Studies in England have shown that students eligible for free school meals typically 
receive similar or slightly greater benefit from phonics interventions and approaches.  

This is likely to be due to the explicit nature of the instruction and the intensive support 
provided.  

 It is possible that some disadvantaged students may not develop phonological awareness 
at the same rate as other pupils, having been exposed to fewer words spoken and books 
read in the home. Targeted phonics interventions may therefore improve decoding skills 
more quickly for pupils who have experienced these barriers to learning.  

1,2 

 Accelerated Reader 

 

 EEF Accelerated Reader +3 months 

“The study found that Year 7 students who were offered Accelerated Reader made 3 
months’ additional progress in reading compared to other similar students.  

For students eligible for free school meals the figure was 5 months’ additional progress. 
For weaker readers, the approach appears to contribute towards catch-up at the start of 
secondary school, although students at very low levels of reading may need initial support 
from teachers to benefit, if they are not independent readers.”  

1 

 

https://www.bell-foundation.org.uk/eal-programme/guidance/effective-teaching-of-eal-learners/great-idea
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Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £84,293 

Activity Evidence that supports this approach Challenges 
addressed 

 Implementation of 
LEARN/ENGAGE strategy  

 EEF Improving behaviour in schools – recommendations) +4 months 

“Classroom management strategies to support good classroom behaviour Use simple 
approaches as part of your regular routine Use targeted approaches to meet the needs 
of individuals in your school”  

1,3,5 

 Appointment of 5 non-teaching 
Heads of Year 

 EEF Parental engagement 

“Parental engagement has a positive impact on average of 4 months’ additional 
progress. 

With the increased availability of 5 non-teaching staff, we are in a position to increase 
parental engagement and better meet the needs social and emotional needs of 
disadvantaged students. 

2,3,4,5 

 Full time attendance officer 

 Full time Family Support Worker 

 Streamlined attendance strategy 

(See separate strategy) 

 The National Centre for Education Statistics, 2009  

 “Students who attend school regularly have been shown to achieve at higher levels than 
students who do not have regular attendance. This relationship between attendance and 
achievement may appear early in a child's school career.” 

 Rewards, mentoring and deployment of attendance officer to closely monitor all PP 
students’ attendance, build relationships with families and implement strategies where 
needed. 

3,5 

 Wider Curriculum and creative 
offer 

 PP Capitation – hardship fund to 
prevent PP students from being 
unable to access enrichment 
opportunities, have resources 
and equipment required for 
learning. 

 The Benefits of Participating in Extracurricular Activities 

 Claudette Christison, 2013 “Adolescents who participate in extracurricular activities 
demonstrate higher levels of academic achievement, greater character development, 
greater social development, and a greater sense of the importance of community 
involvement.” 

 Research by ‘A New Direction’ shows the importance of cultural and arts opportunities 
to support wider learning of PP students. 

 EEF Arts Participation  +3 Months  

4,5 
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 EEF Sports Participation +2 months 

 Enrichment education has intrinsic benefits. All children, including those from 
disadvantaged backgrounds, deserve a well-rounded, culturally rich, education.” 

 Enhanced personal development 
offer, based on students’ 
interests, including student 
leadership and well-being 
warriors. This will allow PP 
students to be given 
responsibilities and experience 
they may not access outside of 
school. 

 ‘Against the odds’, Wolverhampton University and Social Mobility Commission, 
2020  

“Opportunities for student leadership, accompanied by other compensatory initiatives, 
can be effective in building students’ confidence and skills. Student leaders can function 
as positive role models for peers and be integrated into larger strategies for expanding 
their horizons. However, care must be taken to link the leadership activities with students’ 
interests.” 

4,5 

 Start-up of breakfast club  

 

 

 Ambition Institute: “Breakfast clubs – kick start your student's day”  

“For students who don’t have the opportunity to eat breakfast at home, breakfast clubs 
enable them to kick-start their day with a nutritious meal which fuels their levels of 
concentration and improves their ability to digest information in lessons.” 

3,4,5 

 Parental engagement  EEF Parental Engagement +4 months 

“Disadvantaged pupils are less likely to benefit from having a space to conduct home 
learning. Evidence also suggests that disadvantaged students make less academic 
progress, and sometimes attainment levels even regress during the summer holidays, 
due to the level of formal and informal learning activities they do or do not participate in.  

By designing and delivering effective approaches to support parental engagement, 
schools and teachers may be able to mitigate some of these causes of educational 
disadvantage, supporting parents to assist their children’s learning or their self-
regulation, as well as specific skills, such as reading.”  

5 

 

Total budgeted cost: £296,023 
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Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Pupil Premium reviews have taken place at key intervals last academic year, this has included 

all stakeholders including the member of the local Academy Board. Some key findings have 

been outlined below:  

Strand 1 

A three tier wave approach and full reading strategy introduced incrementally across the 

academic year, has supported students’ phonics and reading development. This follows the 

effects of COVID where the average lag for students is 1.99 years below their chronological age. 

Reading waves are as follows 

 Wave 1- All students: Disciplinary Literacy including vocabulary instruction 

 Wave 2- Accelerated Reader   

 Wave 3- Targeted interventions including students with SEND-Lexonik Advance, Leap, 

Rapid Plus interventions and CatchUp provision 

 

Wave 1-Whole school training for staff in reciprocal reading strategies has taken place across 

subjects A full review of the reading place by Education Advisor Jason Holt evidenced strengths 

in the development of reading and disciplinary literacy at both KS3 and 4. A Key focus on 

extending technical and tier 2 vocabulary, built in to curriculum plans is evidenced to be 

developing greater fluency in reading, oracy and writing. Students are now more frequently able 

articulate tier 2 and technical vocabulary, resulting in the development of substantive knowledge. 

Word lists, collated across subjects, are used for deliberate practice in form time which further 

supports retrieval. Direct vocabulary instruction in English is leading to greater application of tier 

2 vocabulary in written work. ‘Fiction writing is a strength demonstrating a range of sentence 

starters and sentence length ‘Extended writing is evident across teachers and year groups in 

English. Following continued review of the curriculum more ambitious and full texts such as 

Frankenstein have replaced, for example, ‘A Monster Calls’ in year 7 supporting students 

reading development.  

 

Waves 2 and 3-Reading takes place in form time. Students exchange their books, supported by 

reading homework and the school dedicated librarian. The Library is in continued full use and is 

key in supporting students love of reading and their reading development. Library lessons take 

place in English time Accelerated Reader:20/20/20 approach supported by rewards & 

recognition of weekly readers of the week. Students have actively sought books that have been 

read by teachers in 20/20/20 library lessons. The impact of this engagement is shown in the 

results of the STAR reading assessments demonstrating a reduction overall in the gap between 

chronological and reading age. Students, on average, made 6.48 progress in 3 months. 
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Y7 PP students, on average, are below their chronological reading age, but making progress at 

least in-line with their calendar age. Y8 PP students, on average, are below their chronological 

reading age, but making accelerated progress +5 months. Y9 PP students, on average, PP 

students are below their chronological reading age, and on average have remained static. Year 

9 data was subsequently use dto target students for small group phonics interventions as below. 

3 support staff, including the librarian, have been fully trained in phonics Lexonik, LEAP and 

Lexonik Advance, a 6-week intensive reading intervention package for students. (Lexonik 

Advance, targeted for students entering school below age related expectation and SAS of 

between 85 and 100.) Since March 2022, 60 students from year 7-10 students have passed 

through the programme. Two thirds of whom are both PP and SEND. Students have made an 

average of 30 months progress in their word reading ability and engagement in the sessions is 

strong. 

  

It is acknowledged that the development of reading is absolute priority and is a continual journey 

of refinement and focus. We will revisit reciprocal reading strategies in school CPD and following 

the recent report in deficits in students writing ability at KS2 in Salford, our 2022-23 strategy will 

include close liaison with the authority to develop greater fluency in writing across all subject 

areas. Departments will further personalise approaches to the delivery of Tier 2 and Tier 3 

vocabulary alongside the development of reciprocal reading strategies and disciplinary writing 

Reading intervention, now included at KS4, remains priority. With staff now fully trained and 

confident in phonics teaching, we can support 3 times as many students in phonics development 

in 2023 than 2022. 

Strand 2,4,5 

A sustained focus on the development of a curriculum to ensure Knowledge and skills gaps are 

reduced for disadvantaged students over time has continued and including CPD in questioning 

techniques, disciplinary literacy, modelling and scaffolding, effective teaching for SEND and 

extensive work on the curriculum to ensure assessment and feedback, are timely and provide 

students with the tools to make personalised improvements. This continues to be supported by 

CPD in developing subject knowledge in staff teams. Despite an improvement in both basics 

measures for disadvantaged and all students (with a cohort of 50 more students in 2023 than in 

2019), PP students performed 0.5 of a grade below their peers in this year’s examinations. SEN 

and PP differences reduce when calculating instances where children were unable to sit exams, 

for example due to hospitalisation, and post COVID related issues, but we fully recognise that 

these are still too large.  

 

Our carers advisor and programme worked directly with all children and their families to secure a 

personalised pathway to further education despite challenges. 2022 post 16 destinations 

identified one child as NEET, due to full time hospitalisation. This demonstrated significant 

improvement on previous cohort destination data. A more forensic early support strategy to 

ensure students have been guided onto the appropriate pathway or level of Post 16 destination 

based on prior attainment data. 

 

We recognise that that progress data for disadvantaged students is unacceptable, and we are 

dedicated to ensuring this gap closes towards the average for all students nationally. Just as 
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national trends reflect, the impact of the Covid-19 pandemic is significantly larger for 

disadvantaged students, however these results demonstrate the need for a sustained focus on 

the achievement and progress of every child. Teachers and leaders in school will strive to close 

these learning losses. The continued focus on high quality curricular goals for every child, 

coupled with the success of the implementation of our KS3 and 4 ‘Maximise your Potential’ this 

year, will endeavour to repair learning gaps. The maximise strategy aims to bridge learning in 

school with full access to learning and resourcing including wider reading, listening and watching 

to support knowledge retrieval outside the classroom. This strategy has proved successful with 

over 90% having their folders with them every day. Next steps are to conduct regular parental 

webinars so that parents can specifically interact with educational resources and gain a more in 

depth view of the school curriculum and how to support their child. 

 

Saturday school, with additional 4 hours each week of small group tuition, which did positively 

affect the progress and attainment of PP students in science in 2022, is now built into the KS4 

maximise plan for all subjects, to supplement weekly before and after school revision classes. In 

addition, askOLA has been launched with KS4 as an online tutor in English Maths and science.  

We have increased parents’ evenings in year 11 to three across 2022-23 and all are parental 

evenings are face to face. Our aim to increase parental engagement across all year groups, 

particularly targeting parents of PP students has been well received. Our Maximise ‘support your 

child’ evening was attended by 92 % of parents and feedback re the overall maximise strategy 

has been extremely positive from parents, particularly in support for GCSE examinations and 

revision.  

 

Though our internal and external quality Assurance processes throughout the year, heads of 

department in particular, have been able to articulate how their teams plan and co plan to 

support disadvantaged students. In turn teachers are expected to Know their Classes. Pupil 

Profiles, now fully in use, are used by all staff to identify and provide specific support students 

including those with SEND. We use our collective wisdom  

 

Strands 3 & 4 

In the academic year of 2021/2022 the overall attendance of disadvantaged students increased 

by 3.80% compared to the attendance of disadvantaged students in the academic year of 

2020/2021. Currently this school year (2022/23) we are trending a further 2% above the 2021/22 

figure. At present whole school attendance is 93.26%, whilst PP attendance is                                                                                                                                                                                                                                                                                                                                        

currently 90%, broadly in line with the Salford average for all students. This gap however is still 

too wide. Attendance at Ellesmere Park High School in a whole school priority. We will continue 

our systems in place to track, support and intervene when any student’s attendance that fails 

below our holistic expectations of a minimum of 95%. This includes the integral work by our 

dedicated family support worker, working with hard to reach families of PP students.  

 

Following the impacts of COVID and the increased need to identify students who require 

additional support, monitoring and interventions to support their mental health and well-being, 

priority has been placed to ensure PP students are accessing full support from IReach and 42nd 

St. Referrals to the Bridge for PP students outweigh non disadvantaged students and the 

strategy with 11 referrals for PP students compared to 10 for non PP students. Similarly, there 
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were 8 EHATs opened for disadvantaged families compared to 7 for non-disadvantaged. No 

cases are closed and the work to prevent escalation and support families by pastoral teams and 

our family support worker has proved positive in working with families including to ensure 

students receive the support they need in school, positively impacting the attendance of 

students. Regular information to parents to support them with accessing support for mental 

health and well-being remains a priority, coupled with regular training for HOY in safeguarding 

and support including Early Help and effective referrals for all families. 

Following the implementation of a streamlined behaviour and introduction of a fully inclusive 

rewards system, suspensions for PP students have reduced considerably, with YTD for whole 

school suspensions currently are significantly reduced from academic year 2021-22. Forensic 

analysis and tracking allowed us to work closely with parents of PP students. This includes 

regular pastoral panel meetings to identify barriers to success and provide timely, bespoke, 

internal and external support for students as a preventative measure from future loss of learning. 

The rewards strategy linked to success and resilience learning is specifically linked to the PP 

strategy and has been notable in developing and building confidence in students as leaders of 

their own learning journey. Half termly rewards now take place for every year group, with 

students monitored to ensure proportional representation for disadvantaged students. Student 

and parental voice is extremely positive re the celebration of academic and personal successes 

plus the improvements in this area across 2021-22. 

We have strived to ensure our wider curriculum, is a contributing factor to students well-being 

and personal development in school and that there is an offer for all interests. The notable 

increase in the weekly offer plus, introduction of the daily breakfast club, wider educational 

experiences is closely tracked and monitored to ensure that we have equitable access to our 

offer for all of our children. For example, arcade club and dungeons and dragons club were 

initiated as a response to student voice, is attended by many students who are disadvantaged 

and SEND including students from our Enhanced Resource Provision. The creative and sports 

subjects offer has increased consistently each half term. Half termly student voice, particularly 

targeted and PP students is analysed to inform the clubs that are available and this has seen a 

sustained increase in uptake at extra-curricular clubs and trips. This year 90% of all students 

have been in attendance of one or more across the course of a half term.  

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the previous 

academic year. This will help the Department for Education identify which ones are popular in 

England 

Programme Provider 

Lexonik phonics programmes Lexonik 

Accelerated Reader  Accelerated Reader 

Sparks Maths  Hegarty Maths 

CatchUp tutoring  Teaching Personnel 
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Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil premium 
allocation last academic year? 

NA 

What was the impact of that spending on service 
pupil premium eligible pupils? 

NA 

 

 

 


